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1. FACULTY OF ARTS AND EDUCATION SESSIONAL STAFF PROFILE 
 
Reflecting the reality at most Australian universities, sessional teachers play a vital part of the 
face-to-face teaching conducted at Deakin University. National estimates place the number of 
sessional employees on a headcount basis at forty per cent of academic staff (Junor). Within the 
Faculty of Arts and Education at Deakin, there are currently more than three-hundred sessional 
staff members (308 as at a headcount on 28 November 2008). When taken as a percentage of the 
total FTE in each school, sessionals represent a range of from 7 per cent (School of History, 
Heritage and Society) to 23 per cent (School of Education). As an average across the Faculty, 
sessional staff members comprise 17 per cent of total FTE [Fig. 1]. This represents a lower 
density than the 23.4 per cent calculated at universities Australia-wide in 2005 by DEST (May, 
Gale and Campbell, 3). 
 
 
 FTEs as at 31st December 2008    
School Continuing Contract 
(as at 27th 
November) 
Sessional  Total  
Sessional 
as a 
percent of 
total FTE in 
School 
SCCA 59.90 3.50 14.70 78.10  19% 
SOE 63.25  18.59 81.84  23% 
SHHS 37.00 3.60 3.15 43.75  7% 
SIPS 36.00 0.70 5.05 41.75  12% 
Totals 196.15 7.80 41.49 245.44   17% 
 
Fig. 1: Staff Distribution, Faculty of Arts and Education 
 
 
The RED Report on the contribution of sessional teachers to higher education (Australian 
Learning and Teaching Council, 2008) draws attention to the way in which inconsistent and 
inaccurate records of sessional staff are kept at many universities and how this lack of reliable 
data impedes planning. The Faculty of Arts and Education maintains sufficient records of 
sessional staff for us to be able to gain a strong understanding of the disciplines in which they 
teach, the qualifications they possess and whether the staff member has completed the PDCAS 
(Professional Development for Casual Academic Staff). 
 
The age profile of staff in the Faculty (Fig. 2) reveals the diverse range of experience that 
sessional staff members bring to their role, potentially different professional development needs 
and also highlights the ways in which these factors differ between Schools. In the School of 
Education, for instance, among its 110 sessional staff members, only five per cent are aged 
below thirty. Staff members aged fifty and above comprise 47 per cent of the SoE‟s sessionals. 
The SHHS, a smaller school, with 48 sessional staff, represents a contrasting demographic mix 
with 25 per cent of its sessionals aged under 30 and only 25 per cent above fifty. Sixty per cent of 
SHHS‟ sessionals are aged under 39. While the bulk of sessional teachers in each of the four 
schools is concentrated in the 30-39 year age band, there is a significant proportion of teachers 
aged forty and above, combined with a Faculty average of 13.75% aged less than thirty, which 
points to substantially different degrees of experience and professional development needs 
among sessional staff in the Faculty. 
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Fig. 2: Age Profile of Faculty of Arts and Education Sessional Staff 
 
 
Age profile SHHS SOE SCCA SIPS 
<30 25% 5% 11% 14% 
30 – 39 35% 23% 43% 34% 
40 – 49 15% 25% 23% 20% 
50 – 59 17% 21% 12% 16% 
>=60 8% 26% 11% 16% 
 
 
While age is one potential indicator of teaching experience, the qualifications of sessional staff 
are also useful to consider when gauging their professional development needs [Fig. 3]. The 
statistics kept involve a substantial number of “unknown or other” qualifications for 
approximately 20 per cent of sessional staff. Across the four schools, between 15 and 19 per cent 
of sessionals who have data recorded hold a doctorate. The School of Education has the largest 
percentage of sessionals with only a Bachelors degree (29 percent) , but within this discipline it is 
likely that many sessionals bring with them substantial industry experience. 
 
One figure not kept within the Faculty, however, is the length of time that sessional staff 
members have been employed, number of semesters taught, and whether consecutively or on an 
irregular basis. Anecdotally, the Administrative Officers of two schools (SCCA, SHHS) reported 
that a large percentage of sessional academic staff (in SCCA estimated at 70 per cent) have taught 
across more than one semester (in SHHS many of these are RHD students). Some of these staff 
members have served for a very long period, including one sessional staff member who recently 
received an award for fifteen years of service. While this case is quite exceptional, it does 
highlight that there are sessionals who are in regular employment with Deakin University across 
a span of years. If sessional staff members have taught frequently, then their professional 
development needs are likely to be quite different to sessional staff teaching for the first or 
second time. We have no reliable data showing the length of service of sessional staff, enabling 
simple identification of staff members who have taught for many years. 
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Fig. 3 Qualifications of Faculty of Arts and Education Sessional Staff 
 
Qualification profile SHHS SOE SCCA SIPS 
Bachelor degree 4% 29% 17% 6% 
Diploma  4% 3% 0% 
Bachelor with 
honours 40% 5% 26% 12% 
Grad Dip 4% 9% 6% 2% 
Masters 8% 25% 16% 24% 
PhD 19% 15% 16% 16% 
Unknown/other 25% 13% 16% 40% 
 
 
SETU AUDIT 
 
Sessional teachers currently perform well in the SETU (Student Evaluation of Teaching and 
Units). More than ten per cent of the 94 sessionals for whom results were available received a 4.5 
or greater average, and the fourth and sixth highest means overall scored by sessional teachers. 
The number of continuing or contract staff recording a weighted mean in this high echelon is 
substantially higher, however, at 18.5 per cent. Nevertheless, the bulk of both sessionals and 
continuing/contract staff record weighted means of 4.0 or more at 67 per cent and 71.2 per cent 
respectively. At the lower end of the scale, results under 3.0 are few, but three sessional staff 
recorded means in this field in contrast with only one continuing or contract staff member. 
Additional development for sessional staff members could assist in raising the means of more 
sessional staff members from the 4.0 category into the 4.5 and more situated below 4.0 into the 
category above to more closely approximate the percentages of continuing or contract staff in 
SETU results. 
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  Sessional 
Continuing 
or contract  
Total 
  94 146  
240 
      
      
Weighted mean 4.5 or 
more 
 
 10 27  
37 
Percent of total in category  10.6% 18.5%   
      
      
Weighted mean 4.0 or 
more 
 
 63 104  
167 
Percent of total in category  67.0% 71.2%   
      
      
Weighted mean 3.0 or 
less  3 1  
4 
Percent of total in category  3.2% 0.7%   
      
 
Fig. 4 Semester 2, 2008 SETU results for staff with more than 10 responses (calculated across all 
Schools in which a teacher taught) 
  
 
NOTE: 
 
1.  Weighted mean for Continuing or contract staff SETU < 3.0 was 2.97 
2.  Weighted means for Sessional staff SETU < 3.0 were all less than 2.5 
3.  The 4
th 
highest weighted mean (4.86) and the 6
th 
highest (4.83) were scored by sessional 
teachers 
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2. CURRENT ISSUES IN HIGHER EDUCATION EMPLOYMENT  
 
The Review of Australian Higher Education released in December 2008 (the “Bradley Review”) 
will have a substantial impact upon the sector. Of great significance is the planned national target 
of 40 per cent of 25-34-year-olds holding at least a Bachelors degree qualification by 2020 
(currently the figure is 29 per cent) (21). This increased number of students will be able to 
choose where they will study and “funding will follow the student” (xiii). Not only will the ability 
of students to choose where to “take” their place necessitate excellence in teaching to attract and 
retain students, but as part of its quality assurance measures, the federal government will set 
targets with each higher education provider with 2.5 per cent of teaching grant funds set aside 
for payment on achievement of the agreed target (161). More requirements will also be 
introduced for student feedback questionnaires and quality audit cycles relating to academic 
standards and processes will be shortened. As the report states: “The more demand-driven, 
student-entitlement system will require a greater focus on accreditation, quality assurance, 
evaluation of standards and use of outcomes measures” (xv). It is vital for Deakin University 
generally to ensure that policies and practices are equally rigorous and adhered to for sessional 
staff, as well as ongoing staff members, under the impending system. 
 
The second crucial point from the Bradley Review in relation to sessional staff is the identified 
future “shortage” of academic staff because of the large numbers of academic staff approaching 
retirement and fewer young academics remaining in the sector to replace them (10). The report 
suggests that casualisation “adversely impacts upon younger academic staff in particular… [and] 
has reduced its attractiveness as a profession” (23). In order to redress the decline in emerging 
academics, the report proposes that “Greater job security and flexibility in working arrangements 
must be examined as part of the solution” (25). 
 
The negative aspects of sessional employment have particular import for women seeking to enter 
the academic workforce. Significantly more women are employed as sessional academics (AGPC, 
2006). Many of these women are seeking full-time work, and perceive that their research skills 
are “dying” while they tread water with sessional teaching. The Faculty of Arts and Education 
embodies this overall trend with around two-thirds of its sessionals being women. Proposals 
such as the NTEU‟s „Early Career Development Fellowships‟ seek to  insert real progression into 
sessional academic work by guaranteeing teaching for a set period and leading on to continuing 
employment, which will flow-on effects for increasing the number of women in permanent 
academic employment. The respondents to an informal survey of Deakin sessionals survey 
[Appendix B] eagerly embraced the idea of such Fellowships, with several sessionals indicating 
that they intend not to pursue further sessional work given the current level of insecurity and 
perception of being underpaid and underappreciated. The NTEU Report ‘Getting the Best Out of 
You For Nothing’ (2006) similarly observes that many sessionals are leaving the profession and 
that “the University sector risks losing an entire generation of experienced casual staff” (45). In 
the past year, the NTEU has conducted a sessional staff conference, with the concerns of 
sessionals Australia-wide feeding into the development of a “Charter of Casual Rights” 
[Appendix C].  
 
At a more focused level, The RED Report, which was produced in June 2008, identifies five 
“domains” that require attention in most universities in relation to sessional staff. In the 
following section, I will look at these areas in relation to practices within the Faculty of Arts and 
Education at Deakin University. 
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CURRENT PRACTICE AT DEAKIN (ARTS AND EDUCATION) 
 
SYSTEMIC AND SUSTAINABLE POLICY AND PRACTICE 
 No dedicated policy for sessional employees, which exposes the institution to potential risks and 
does not assist in quality assurance. 
 Accurate record keeping has been identified as an essential tool in order to cater to the 
professional development needs of sessional staff. Deakin‟s HR records for sessionals are 
currently not accurate or complete, particularly with regard to qualifications, length of service 
and professional development. 
 Sessional staff members perceive that they are underpaid and work more hours than those for 
which they are paid, particularly regarding marking work. 
 
EMPLOYMENT AND ADMINISTRATIVE SUPPORT 
 The Faculty appoints sessional staff on an ad hoc basis (largely based on existing networks of staff 
and higher degree students) and does not advertise sessional vacancies on school websites or 
externally. Some sessionals are still recruited after the trimester commences. 
 Administrative support varies between Schools in the Faculty. Most sessionals must still submit 
hardcopy timesheets in order to be paid and lose access to email and online systems between 
trimesters. Some staff report being unsure as to who to turn to for particular support or of 
having to negotiate excessively complex processes in order to do. 
 
INDUCTION AND ACADEMIC MANAGEMENT 
 Continuing academics managing large groups of sessionals do not receive training for their staff 
supervisory role.  
 Makes efforts to communicate with sessionals online, such as in a forum for new academic staff 
(not well used in 2008) and a dedicated page on the Institute of Teaching and Learning webpage. 
This page largely relates to the PDCAS, however, and does not provide a comprehensive 
information site for sessionals. 
 
CAREER AND PROFESSIONAL DEVELOPMENT 
 PDCAS is offered to all sessional staff and attendance is paid for. Completion rates for the 
PDCAS are low even though it is compulsory.  
 Sessionals indicate that feedback about their performance is lacking. In the survey, a significant 
number reported that they do not receive SETU results (“I was promised by two different unit 
chairs to have SETU results - they never appeared”) or that SETU results are the only kind of 
feedback that they receive about their teaching (“on the whole, very little feedback is given 
concerning 'teaching' - except for SETU scores”) 
 While professional development activities generally receive praise from Deakin‟s sessionals, those 
who wish to receive academic career development receive no guidance about how to build their 
academic profile and work toward ongoing employment. 
 
REWARD AND RECOGNITION 
 Many sessionals receive informal recognition from Unit Chairs, but frequently feel that they are 
unappreciated by the University itself. Sessionals can be part of Team Teaching Awards but are 
not individually eligible for teaching awards for excellence. 
 Sessionals have little input into unit design or review, or may do so on an unpaid basis. Feedback 
from sessionals at a semester 2, 2008 Teaching and Learning Day indicates that tutors wish to 
feed their frontline teaching experiences back into the revision of units. 
 Sessionals feel distanced at a faculty level. One sessional remarks: “At the organizational level ... 
as a sessional employee I am not always privy to what is happening within the faculty or school - 
so one tends to feel marginalized/excluded from the 'inner circle'. The organizational structures 
therefore often leave me feeling undervalued and unrewarded.” 
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3. BENCHMARKING: BEST PRACTICE AT AUSTRALIAN 
INSTITUTIONS 
 
In Appendix A, selected examples of outstanding university policies on sessional staff are 
reproduced. There are also some outstanding practices being developed and implemented at a 
much broader range of institutions. Several of these practices are common across a number of 
them, therefore this section groups examples of best practice under the five areas identified by 
the RED Report that relate to sessional employment rather than listing them by institution. 
 
 
SYSTEMIC AND SUSTAINABLE POLICY AND PRACTICE 
Ongoing staff may struggle to manage large numbers of sessional staff as part of their busy 
workloads with little training, and sessional staff may become increasingly disenchanted with the 
uncertainty of their employment and feelings of disconnection. In response, a number of 
institutions are creating new staff positions at the Faculty or School level to improve conditions 
for all academic staff. These positions include sessional staff liaison (who perform administrative 
roles that relate to sessionals, upload subject results and can maintain lists of ongoing staff, send 
letters of offer etc.) and “lead” or “head” tutors (who play a more senior role in guiding sessional 
tutors and provide support to unit chairs).  
 
At the University of New South Wales, which has adopted a “whole of university approach” to 
responding to the needs of sessionals, all schools have a nominated academic staff member who 
is responsible for the overall support of sessional teachers. Most faculties also employ a Human 
Resources staff member whose role includes the employment and education of sessional staff, in 
addition to informing Schools and Faculties about sessional human resources issues. At a 
centralised level, the Learning and Teaching Unit employs a Sessional Teaching Staff 
Coordinator. 
 
The Faculty of Health at Griffith University has developed a unique model which involves three 
roles:  Head Tutor (experienced tutor who takes a leadership role in first year courses), Tutor 
Development Coordinator (academic staff member who manages the tutor system— 
responsible for training and development of new sessionals, providing peer feedback and 
review of all first year tutors) and the Sessional Coordinator (recruits tutors and manages the 
allocation process, draws up contracts, organises payments and involved in the training 
program).  
 
 
EMPLOYMENT AND ADMINISTRATIVE SUPPORT 
A number of universities are now instituting policy that sessional vacancies should be filled in a 
manner that closely resembles hiring practices for ongoing staff. 
 
The University of South Australia encourages greater professionalism and transparency in 
sessional employment through its “sessional job vacancies” webpage in which sessionals may 
register details of their experience, qualifications, contact information. Faculty staff can search 
for eligible people and register position vacancies: 
http://www.unisanet.unisa.edu.au/sessionalAcademic/index.asp 
 
The School of Culture and Communication at the University of Melbourne requires sessionals to 
“apply” for positions by submitting a CV and letter of application in response to online 
advertisement of vacancies. This process still enables regular sessionals to be engaged, but all 
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candidates must have submitted an application to be employed. Edith Cowan and the 
University‟s of Queensland‟s policy similarly states that sessional selection should be based on 
merit. At Macquarie University computing department vacancies are advertised on the website 
and the Unit Convenors make the selection with the Department Manager. 
 
 
INDUCTION AND ACADEMIC MANAGEMENT 
One of the major challenges of being a sessional employee is negotiating across university, 
faculty and school requirements for teaching, pay, resources and facilities and often being unsure 
who to contact or what resources exist. Many sessional staff members report uncertainty about 
expectations, rules and procedures and have difficulty accessing relevant information. 
Comprehensive guides for sessional staff members have been developed at a number of 
universities to draw together all applicable information. 
 
The University of South Australia is the leader in best practice for information provision to 
sessional staff. They produce a ten-page “Quick Guide” [Appendix D] for sessional staff, which 
is available as a PDF online. The Guide documents all necessary information and phone and 
email contacts for payroll, academic matters, resources, services and facilities, and the staff 
employment register. In addition, all new sessional staff in Education, Arts and Social Sciences 
are provided with a memory stick that contains all relevant documents that they may need during 
their employment. 
 
 
CAREER AND PROFESSIONAL DEVELOPMENT 
A number of universities publish online teaching guides specifically for sessional staff, for 
instance QUT‟s “Tutor Resource Kit”, the University of Melbourne‟s “Melbourne Sessional 
Teachers‟ Handbook” and Swinburne University of Technology‟s “Facilitating Student 
Participation: A Guide for Sessional Staff”. 
 
Queensland University of Technology is a stand-out in its facilitation of collegial support 
networks and sessional staff development. The strands of its approach have included the 
Sessional Academic Program, a program specifically catering to “coordinators of Large Units”, 
workshops focused on the teaching team as a whole, a 100-page tutor‟s resource kit online and 
the Professional Association of Part-Time Academics (PAPTA). The latter is an organisation for 
sessional and fractional academics at QUT (estimated to number 3000). PAPTA enables the 
opinions of sessional staff to be readily communicated to the University. It holds monthly 
meetings, represents the interests of sessional academic staff to QUT, improves communication 
between administration and sessional staff, provides information about services and processes, 
works toward improved handbooks, induction and professional development opportunities, 
enables networking between sessionals, sponsors Academic Development Programs and has a 
dedicated webpage. 
 
In addition to providing induction and ongoing development programs for sessional staff, 
performance review for sessionals is part of the University of South Australia‟s strategy for 
ensuring quality of teaching. At the end of their first contract, new sessional teachers undergo a 
performance review which includes: “a self assessment by the sessional academic; and a meeting 
with the supervisor to discuss performance, professional development opportunities and career 
aspirations”. Sessional staff must be assessed as having performed satisfactorily in student 
evaluations in order to receive future work. The unique model in place at Griffith University‟s 
Faculty of Health (see above) also requires intensive review for new tutors, feedback to assist in 
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their development of teaching and learning practice. All tutors engage in a formative evaluation 
of their first tutorials and provide copies to Tutor Development Coordinator. 
 
 
REWARD AND RECOGNITION 
Sessional employees not only wish to receive feedback and recognition for their teaching, but 
wish to be integrated with the academic team in their unit or school, regardless of their status as 
a sessional. The most common institutional methods for combating feelings of exclusion and 
devaluing include involvement in decision making processes and teaching awards. 
 
The University of South Australia actively seeks the contribution of sessional staff by inviting 
them to school board meetings and other working parties. In addition, taking into account the 
precarious financial situation of many sessionals, such work is usually paid, which demonstrates a 
value being placed on the knowledge that sessionals can feed back into University decision-
making processes.  
 
A number of institutions now offer teaching awards specifically for outstanding sessional 
teachers. The University of New South Wales offers two Vice-Chancellor‟s Teaching Excellence 
Awards for sessional staff and most faculties also have sessional teaching awards. Similar 
sessional awards are also offered at the University of South Australia, Griffith University (based 
on student votes) 
 
The AUTC sessional guidelines proposes individual thank you notes for sessional teachers each 
semester from Head of School or course supervisor as one way of recognising their contribution 
to teaching. 
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4. RECOMMENDATIONS 
 
The following recommendations have been generated in response to specific issues identified 
within the Faculty of Arts and Education and also to counter deleterious aspects of sessional 
employment that are common to all universities. 
 
ACHIEVABLE IN 2009 
 
(1) Create and approve comprehensive policy relating to sessional academic staff 
in the Faculty of Arts and Education.  
 
The RED Report notes that few universities “have formalized policies and practices specifically 
for sessional teachers” (11). Some rely on informal measures at the Faculty or School level and 
others rely on policies and practices for permanent staff. A lack of specific policy and procedures 
for sessional staff has an impact on risk management within the University. In particular, policy 
should be developed to counter ethical issues that might arise between sessional teachers and 
other staff or students. There is also potential for abuse of power where the academic supervisor 
of a sessional staff member is also their thesis supervisor. 
 
Sessional staff will benefit from having easy access to a complete set of policies that relates to 
their specific type of employment. It will also assist supervisors of academic staff and 
administrative staff in their dealings with sessionals. 
 
 
DRAFT POLICY SUGGESTIONS 
(These suggestions are based on responses to the AUTC Guidelines for Casual Academic Staff, the NTEU Charter 
of Casual Rights, existing policies in effect at institutions with dedicated sessional staff policies and feedback gained 
from sessional staff at Deakin University.)  
 
Recruitment 
 Sessional academic positions should be advertised on School websites in advance of each 
trimester, with applicants required to submit a curriculum vitae. Appointments should be 
made on the basis of merit. An exception applies for Research Higher Degree students 
who may be appointed to gain initial teaching experience.  
 Sessional staff should receive a position description outlining all duties to be performed. 
 
Facilities and Resources 
 Sessional academic staff will be provided with access to a workstation with a networked 
computer, desk and telephone. Where a key is required for room access, this will be 
provided without the requirement of a deposit. 
 From four weeks prior to the commencement of teaching through to the beginning of 
the next trimester, sessional staff members shall be provided with email access, library 
borrowing rights, and inclusion in the University‟s web directory.  
 A faculty handbook for sessional staff, which includes contact details for all necessary 
resources and payroll, should be created and distributed to all sessional staff. 
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Workload and Remuneration 
 Sessional staff members should be paid for all student consultation time outside of 
designated class hours, including online consultation via email and Deakin Studies Online 
(DSO). 
 
Professional Development 
 All sessional staff must complete the Professional Development for Casual Academic 
Staff modules unless otherwise exempt. Staff must be paid for attendance at in-person 
sessions or completion of the equivalent modules online.  
 Financial resources will be allocated to support sessional staff members to attend regular 
team meetings 
 Sessional staff will be provided with training in use of necessary web technologies, AV 
equipment, personnel systems, and assessment systems. 
 Sessional academic staff who have been employed by Deakin University for [x number] 
of trimesters are eligible to complete the Grade Certificate of Higher Education. 
 
Feedback 
 Sessional staff must be provided will SETU results by their Unit Chair. 
 All new sessional staff should be provided with an academic mentor who will support 
the staff member and provide feedback on their teaching. 
 Returning sessional staff should ideally receive evaluative comment and feedback on 
their teaching from their academic supervisor every trimester. 
 The Faculty will regularly seek feedback from sessional staff about their administrative 
and professional development needs. 
 
Inclusion 
 Sessional staff should be integrated into School academic activities through inclusion on 
staff email lists and invitation to scholarly and social events within the School. 
 Sessional staff should be afforded opportunities for meeting other sessional staff 
members. 
 
Rewards and Recognition 
 Sessional staff should receive a statement of work completed and activities undertaken as 
well as evaluative comment at the end of each trimester. 
 Sessional staff members are eligible for nomination for dedicated teaching awards. 
 
 
(2) Establish teaching awards specifically for sessional teachers in the School of Arts 
and Education. 
 
From the survey responses of sessionals within the School and studies conducted nationally, 
most sessional teachers tend to feel unrecognised by and unimportant to their institution 
generally, even if they do feel valued by their Unit Chairs or direct supervisors. For instance, one 
Deakin survey respondent remarked that she felt valued by course coordinators and students but 
as “cheap and expendable” by the University. Creating a teaching award specifically for sessional 
employees will provide a clear sign to sessional teachers that their contribution to teaching at 
Deakin is valued and noticed. The age and qualification profile of sessional teachers across the 
Faculty of Arts and Education is skewed quite heavily toward staff aged thirty and above, most 
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bringing extensive professional experience and advanced qualifications to their role. Instituting 
an award for these staff members will reward those who bring excellence in teaching to Deakin, 
but will motivate all sessional tutors to reflect on their teaching practice through promotion of 
the importance of their work to the overall quality of teaching at Deakin. 
 
(3) Create policy that ensures email access and library borrowing rights continue 
automatically for sessional academics until the beginning of the next trimester 
(i.e. if employed in Trimester One, until the commencement of Trimester Two, or 
if employed in Trimester Two, until the commencement of Trimester One in the 
following year). 
 
About a quarter of sessional teachers in the Faculty who responded to an online survey reported 
losing access to their email. Some sessionals retain email access because of their higher degree 
status, but for others the regular loss of this professional communication tool is not only 
inconvenient but professionally degrading. (It would be impossible for a sessional staff member 
to use their Deakin email address to submit a journal article for publication, for instance, as, even 
if they have been employed across several trimesters, they will still have their email access 
severed at various points. Similarly if a student wishes to gain an academic reference for further 
study or a scholarship, or even to inquire about taking other courses in their area, their teacher 
“no longer exists” at various points of the year.) The NTEU‟s Casuals Charter goes further than 
this policy suggestion and recommends that such access rights should continue until the end of 
the semester following the conclusion of the semester in which a sessional has been employed.  
 
For sessional staff members who teach semester after semester at Deakin, this policy would 
enable them to enjoy ongoing email and library rights, while those who only teach in one 
trimester would have their rights elapse as soon as the new trimester commenced. Not only 
would this policy improve the morale of long-term sessional staff members who feel literally “cut 
off” from their employer and resources for teaching preparation, but it would save 
administrative work in removing and adding sessionals to these systems every semester. 
Anecdotally, according School Administrative Officers in the Faculty of Arts and Education, 
there are a substantial proportion of sessionals who teach for many years at Deakin: the process 
of severing these resources seems time-consuming and unnecessary for these staff especially. 
Finally, this issue reveals that the School should ideally track how long sessionals have been 
employed for, enabling these long-term employees to be identified. 
 
 
 
 
 
Survey comments relating to email and library rights: 
 
I would like my library card, my computer password and my email to remain active 
beyond the terms of my contract as I'm sure I will still have research to conduct 
relating to my sessional teaching once my current contract expires, and before the 
next one (if there is one) kicks in. 
 
Have Deakin email only during fixed period a bit before Semester and then get cut off 
system about a month or so after Semester concludes. This is very unsatisfactory 
having to go through this whole protocol every time I'm reappointed as waste of 
everybody's valuable time. 
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(4) Trial a faculty-wide initiative as a model for other Faculties of Deakin University 
whereby a regular fortnightly payment system is instituted for sessional teaching 
staff who will be working a regular pattern of hours across the trimester. 
Alternately an online system for submitting hours could be used. 
 
Most sessional teachers are contracted for a set number of classes per week across the trimester. 
They are, however, required to submit signed paper forms stating the same information about 
number of classes and times every fortnight in order to receive their payment. If the sessional 
staff member does not get their form signed by their supervisor and submitted to administrative 
staff member on time then they do not receive their pay until the next pay period. This not only 
creates financial anxiety for sessional staff members and negatively reinforces a sense of 
transience and being undervalued, but also requires sometimes unnecessary, unpaid trips on to 
campus to have forms signed or passed on. A large number of survey respondents highlighted 
their dissatisfaction with the current method of administration:  
 
 
Survey comments in response to mechanisms for being paid: 
 
 The fortnightly time sheets are a problem, particularly having to chase unit 
chairs for signatures. Surely there is [a] less cumbersome and outmoded 
payment mechanism available. 
 
 The time sheet system is frustrating and time-wasting. I would much prefer to 
be paid in another way (ie: I'd rather wait till the end of the semester and be 
paid in one lump then having to chase around finding someone to sign a 
timesheet each fortnight). 
 
 As a sessional staff member with other (family/work/study) commitments, it is 
extraordinarily difficult to manage timely delivery of time-sheets. Can this be 
managed in an online format? 
 
 I continually have to chase my money for one thing or another. We should not 
have to submit time sheets week in week out. We should be contracted and 
simply paid based on that. 
 
 I think it is really awful that you have to fill out time sheets and get them 
approved when, in my case, I was teaching the same classes for 13 weeks and 
had the same pay for all of this time. I'm not sure why I couldn't have signed a 
pay contract at the beginning of the semester and received this standard pay 
each fortnight. I had to keep tallies of the weeks I had already claimed and 
make sure my supervisor signed the form and got it in by the due date as 
there were times I missed the pay date and wasn't paid for a month. 
 
 
 
Other universities have instituted models for regular fortnightly payment of sessional teachers 
where their hours are assumed to be regular. The University of Melbourne‟s School of Culture 
and Communication, for example, applies this automatic payment model to its sessional tutors 
and some schools at James Cook University place sessionals on either a regular fortnightly 
payment system or a “claims basis” if teaching hours are likely to fluctuate or are uncertain. The 
present form system requires effort on the part of the sessional, the Unit Chair and an 
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administrative staff member every fortnight, whereas an automatic system would see all 
sessionals paid for their contracted hours with less administrative workload on all staff 
concerned. Online form submission, which passes through an approvals process at School level, 
is another option for remedying this problem. 
 
(5) Include sessional staff in School decision-making processes through the creation 
of positions for a sessional staff representative on relevant School committees and 
fostering their involvement in School academic culture (including email lists and 
seminars). 
 
Sessional staff members feel disconnected from the University at large, but conduct a substantial 
proportion of face-to-face teaching with students in Australian universities. Their feedback on 
what is happening at the “coal face” of teaching could contribute to decisions made in the 
Faculty if positions were created on relevant committees specifically for sessional staff members. 
The existence and promotion of these committee positions would further contribute to fostering 
a sense that sessionals are valued member of the teaching community whose experience and 
knowledge can circulate back to the University itself. Such a policy would ensure that sessionals‟ 
concerns about teaching and learning at Deakin are aired and dealt with in a responsive manner.  
 
Sessional staff wish to be considered as academic staff, not necessarily as staff-in-training or 
“beginners”, and therefore would benefit from being included on Faculty and School email lists 
and being invited to attend and participate in seminar series. There is also a particular benefit for 
staff members who do not spend much time on campus, like one sessional survey respondent 
who remarked that she feels “a bit „out of the loop‟ at times regarding what‟s going on”.  
 
(6) As a model for other Faculties in the University, prepare a comprehensive 
document for Faculty sessionals that gathers together all of the information they 
will need to access resources, use facilities and get paid, as well as key 
administrative staff contact details. This document will be placed online. 
 
Most sessionals who are not enrolled students rarely come on to campus except for classes. 
Consequently their knowledge of procedures, staff contacts and how to access available facilities 
can be limited. A number of sessionals responded in the survey that they did not have access to 
workspace or email (when these would have been available), nor did they know how to find 
relevant administrative staff. For instance, one respondent wrote: “I have an email address and I 
supposedly had a shared office and a library card but no one ever told me where or how to 
access these - I never knew where HR was.” Information for sessionals is scattered across the 
Deakin website, or embedded in larger materials intended for permanent staff, with no clear 
indication of what pertains to sessionals. The University of South Australia‟s “Quick Guide for 
Sessional Academic Staff” is a useful model: 
[http://www.unisa.edu.au/staffdev/guides/sessional_academic_staff.pdf] [Appendix D] 
 
(7) Introduce career development modules into the PDCAS programme 
 
While some sessional employees choose to this mode of work because of study or family 
commitments, a substantial numbers undertake sessional work with the aim of securing ongoing 
appointment. One survey respondent, for example, commented: “Some sort of career track and 
potential permanent employment would be wonderful.” At Faculty level it is difficult to make 
substantial change to convert sessional positions to contract or ongoing ones, but in 
acknowledgement of the aspirations of many sessionals (many of whom remain with Deakin 
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across a span of years) professional development programmes could include sessions on career 
advancement (translating sessional experience to ongoing teaching work, how to contribute to 
the development of units, how to develop a teaching portfolio, developing research publications 
out of teaching work etc.). Some Unit Chairs already provide informal advice and mentoring in 
this regard, but including career advancement in the existing professional development courses 
would ensure that all sessionals are assisted. 
 
 
ACHIEVABLE IN 2010 
 
 Create professional development opportunities for Unit Chairs in relation to 
sessional staff management and professional development and institute support 
mechanisms. Acknowledge the workload of Unit Chairs in managing sessional 
staff and create a checklist/guidelines outlining responsibilities and obligations 
to sessional employees. [checklist for Monash at: 
http://www.odvce.monash.edu.au/projects/sessional/supervisor-checklist.html] 
 
Supervisors of sessional academic staff “need to ensure that the appropriate employment 
practices, training and support are provided, but most are unprepared for this role” (AUTC 4). 
The responses from the survey of sessional staff at Deakin indicate that a committed Unit Chair 
who understands the needs of their sessional staff can make a substantial difference in the 
morale and performance of the sessionals. It also shows that sessionals are looking to their Unit 
Chair for feedback, professional development and career development, not necessarily to generic 
courses outside their discipline. The University of Wollongong‟s leading code of practice for 
casual staff suggests that the “most important site of professional development for casual 
teachers [as] inside the discipline, teaching program and teaching team”, recommending that it is 
in this area that “faculties, schools and academic units should seek to attend to the professional 
needs of their casual academic teachers.” 
 
Good practice in relation to sessional employees is “often developed and delivered by a 
committed individual, a discipline with professional networks, or a university with strong 
leadership in a specific area” (Red Report 11). Currently, the Faculty of Arts and Education at 
Deakin has many such committed Unit Chairs but others are not providing the same level of 
support.  
 
Survey comments in response to feedback on teaching: 
 
This Semester [the feedback I received was] only what I received from evaluations from 
my students who completed an evaluation for me. Other than this virtually nothing from 
Program Co-ordinator or Unit Chair. 
 
The unit chairs I work for make a real effort to pass on student evaluations via email 
and to offer encouragement/praise/thanks etc. 
 
 
All Unit Chairs who supervise sessional staff should receive training in how to effectively 
supervise their sessionals and provide peer support in terms of improving their ability to teach 
and also to situate themselves professionally within the relevant disciplinary community. 
Furthermore, the Unit Chairs‟ vital leadership role in ensuring that quality teaching is delivered 
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by their sessionals needs to be acknowledged institutionally. The RED Report notes that there 
are “virtually no instances of formalised standards of practice or professional development of the 
[Unit Chair‟s] role in managing the teaching team” (13). While this confirms that Deakin‟s 
practices regarding sessionals reflect national norms, professional development for Unit Chairs 
concerning staff supervision does present an opportunity to improve quality of teaching and 
sessional staff satisfaction. As full-time staff members have conflicting teaching, research and 
administrative responsibilities, their workload needs to accommodate supervision of casual staff 
and recruitment (if not undertaken at School level). 
 
 
FUTURE RECOMMENDATIONS 
 
These recommendations have been placed outside the possibilities for 2009 and 2010 because of 
the significant financial investment they will require, but they nevertheless represent examples of 
outstanding sessional employment practices. 
 
 
 Establish fixed-term tutor co-ordinator (or „head tutor‟) positions once a certain 
number of sessional staff members (to be determined) are employed within a 
School. 
 
The AUTC Guidelines for sessional teaching propose that policy should aim to avoid “excessive 
use or over-reliance on sessional teachers” (1). One strategy it proposes to counter the problems 
associated with subjects taught by a large number of sessionals is a tutor co-ordinator position. 
Tutor co-ordinators exist at Griffith University and at the University of Melbourne, among 
others, to relieve Unit Chairs of some of the administrative and supervisory burden in large first-
year units. They also provide sessional teachers with an accessible contact point for discussion of 
teaching issues. Furthermore, fixed-term tutor co-ordinator positions allow for some degree of 
financial certainty and a degree of career progression for sessional staff, which will assist them in 
obtaining a continuing position in the future. 
 
At Griffith University the introduction of head tutors, in combination with a dedicated sessional 
coordinator, resulted in a substantial improvement in student evaluations of teaching: 
 
Staff explain relevance of material” 84% (up from 66% in 2006) 
 “Staff actively check whether students understand what is being taught” 67% (up from 38% in 2006) 
“Staff make it clear right from the start what they expect of students” 77% (up from 61% in 2006) 
“It is hard to know what is expected of me in this program” 20% (down from 36% in 2006) 
“I have a clear idea of where I am going & what is expected of me” 73% (up from 46% in 2006) 
“I know the names of key staff in my program” 88% (up from 52% in 2006) 
End of semester Student Evaluation of Teaching for tutors for 2007 were also high (mean = 5.8, range 5.5 
- 6.2/7) 
 
 Trial Early Career Teaching Fellowships.  
  
A number of researchers have identified that the majority of sessional academic staff in 
Australian universities, as much as two-thirds, do not actually prefer casual work and are, in fact, 
“reluctant” casuals in search of permanent employment (Junor; Gottschalk and McEachern, 
2007). Many sessionals remain in casual work in the hope of that it will assist in obtaining a full-
time position (Junor cites an average sessional academic employment period of almost four 
years), but entry-level positions are few, particularly within the Humanities. Early Career 
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Teaching Fellowships would provide some level of job security for long-term sessional 
employees by offering guaranteed teaching for a set number of years, rather than a “lottery” 
every trimester. Deakin University risks losing valuable and experienced sessional teachers who 
express frustration at their lack of career progression, but could retain some of them through 
such a scheme. 
 
 
Survey responses on Teaching Fellowships  
 
There also should be scope for people to just teach rather than have to do research. I 
would be very happy as a level A doing teaching only. 
 
I have made a commitment not to do any further sessional work because I do not feel 
adequately appreciated or compensated for the time, care and energy I put in. 
 
The uncertain nature of being a sessional staff member both increases stress and leads 
staff to look outside Deakin for more permanent employment. It also strongly tests one's 
commitment to students, as it is easy to become bitter and discouraged if one does not 
feel valued by the university. 
 
I would most certainly be interested in a contractual arrangement that provided some 
career and financial stability.  
 
If things don't improve soon, I'm gone.  
 
It makes me really stressed and upset, I can't plan for anything I would love to be 
involved in a scheme such as the Early Career Development Fellowships because I feel 
that I work really hard, get excellent feedback and it amounts to nothing and I am off 
again, to another university, working hard and proving myself all over again. 
 
I worked for over ten years as a sessional and of course received no holiday pay, no sick 
leave and gave up other employment opportunities to maintain my expertise in my 
teaching area. It has been impossible to secure a loan for a house, and it has meant a 
period of unemployment each year over the summer holidays. It was very stressful. 
 
 
 
 Identify sessional staff members who have taught at the University for more than 
four continuous or six discontinuous semesters and fund their enrolment in the 
Graduate Certificate of Higher Education. Deakin University policy (Statute 3.3) 
requires “academic staff appointed to continuing academic positions involving 
teaching” to “complete satisfactorily the Deakin University Graduate Certificate 
of Higher Education”. 
 
Data on the length of service of sessional staff in the Faculty is not kept, but anecdotally 
administrative staff members report that there are a substantial percentage of “long-term” 
sessionals. If Deakin University believes that staff in regular contact with students must be 
suitably equipped with the GCHE then those sessionals who have been teaching regularly across 
several years should receive access to a higher level of professional development beyond the 
comparatively introductory sessions. SETU results for sessionals who have access to further 
professional development are likely to increase.  
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APPENDICES 
 
 
APPENDIX A: LEADING POLICIES IN THE SECTOR 
 
Policy pertaining specifically to sessional and casual employees is still comparatively rare across 
Australian universities, with most being developed in the past five years. In this appendix, the 
most exemplary of these policies will be reproduced, including the University of Wollongong‟s 
„Code of Practice‟, The University of New South Wales‟ Sessional Staff policy and Curtin 
University of Technology‟s Sessional Staff Training policy. 
 
 
THE UNIVERSITY OF WOLLONGONG (Code of Practice) 
 
The University of Wollongong introduced a detailed “Code of Practice” for Casual Academic 
Teaching in April 2008. The code includes all casual staff at onshore campuses and distance 
education programs, but excludes employees engaged for single teaching or assessment activities 
(e.g. one guest lecture). 
 
4. Principles: 
 
4.1 The University of Wollongong is committed to employing, enabling and retaining the 
highest quality teaching employees to facilitate quality learning outcomes for 
students. 
4.2 The University is committed to fostering a culture of inclusivity and engagement for 
its casual academic teaching employees. 
4.3 Casual academic teaching employees are recognised, valued and enabled as significant 
contributors to a high quality teaching and learning environment. 
4.4 Casual academic teaching employees are to be appropriately prepared for their 
teaching and ancillary duties. 
4.5 In their teaching roles with UOW, the most important site of professional 
development for casual teachers is inside the discipline, teaching program and 
teaching team, and it is here that faculties, schools and academic units should seek to 
attend to the professional needs of their casual academic teachers. 
 
5. Responsibilities: 
 
5.1 In addition to the University‟s responsibilities stated in both the Teaching and 
Assessment Policy and Goal 1 of the 2008-2010 Strategic Plan, in relation to academic 
casual teaching employees, the University has a responsibility to: 
a. create and sustain an effective environment for learning and teaching 
b. support the sharing of information on best practice in teaching and assessment 
with academic casual teachers 
c. provide the Casual Academic Induction (see 6.1.4a) 
d. provide professional development programs where appropriate 
e. maintain appropriate practices on recruitment and employment of casual 
academic teaching employees 
f. support faculty, school and unit initiatives to effectively induct and enable such 
employees, and 
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WOLLONGONG (CODE OF PRACTICE, Cont.) 
 
g. promote good practice in the recruitment, management and recognition of 
academic casual teaching employees. 
 
 
6. Faculty Responsibilities 
 
6.1 In relation to faculty responsibility for monitoring and ensuring the quality of its 
educational programs, practice and procedure as stated in the Code of Practice – 
Teaching and Assessment, the faculties are to follow quality procedure and 
practice in the recruitment, employment, induction, management, resourcing, 
communication, professional development, and recognition of its academic 
casual teaching employees.  
 
RECRUITMENT 
 
6.1.1 Faculty recruitment processes for casual employment should be consistent with 
University recruitment policy provided at: 
http://staff.uow.edu.au/personnel/salary/UOW015966.html. 
 
Employment 
 
6.1.2  Conditions of employment are to be in accordance with the relevant workplace 
agreement (e.g. academic enterprise agreement). Work completed is paid in 
accordance with the rates of pay as provided for at 
http://staff.uow.edu.au/personnel/salary/UOW015966.html. 
6.1.3  Rates of pay are to be consistent across the Faculty, School or Academic Unit for 
the same types of academic casual work. 
 
Induction and Preparation 
6.1.4  Casual academic teaching employees are to be appropriately inducted and 
prepared for their teaching and ancillary duties. 
a.  The Faculty or School is to assist the University in attendance of their academic 
casual employees at the University's Casual Academic Induction provided by the 
Professional and Organisational Development Services (PODS) Unit: 
i. by providing the names each teaching session to PODS of those academic 
casual teaching employees who have not yet completed the University induction, 
and 
ii. by including sufficient ancillary hours for attendance on their Academic Casual 
Authority 
b.  The Faculty or School is responsible for communicating expectations, rights, 
roles, responsibilities, and relevant University and Faculty policy, procedure and 
services to casual academic teaching employees before or at commencement of 
their teaching duties. 
c.  Where appropriate, specific training that enables casual academic teaching 
employees to fulfill the specific requirements of their role is to be made available 
(eg. SMP, eLearning, OHS; facilitation of tutorials), and 
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WOLLONGONG (CODE OF PRACTICE Cont.) 
 
d.  Where attendance is required by the Faculty at a formal faculty induction, other 
approved training session or meeting, the casual academic teaching employee is 
to be paid following the same principles as the University‟s Casual Academic 
Induction (see 6.1.3 above). The Faculty is responsible for maintaining a list of 
attendees. 
 
Management 
6.1.5  Supervisory responsibilities are to be formalised through the articulation and 
communication of: 
a.  a clear line of responsibility from the casual academic teaching employee to and 
the delegated authority, and 
b.  minimum standards of practice for Subject Coordinators leading teaching teams 
(eg. developing an effective communication strategy, resourcing, marking 
schemas and marking parity, seeking and integrating feedback, mentoring new 
staff). 
 
Resourcing 
6.1.6  Casual academic teaching employees are to be provided with adequate access to 
course materials, resources and facilities to enable them to fulfill their duties. 
 
Communication 
 
6.1.7  Systematic and effective channels of communication are to be established to 
facilitate communication between the 
a. casual academic teaching employee, the supervisor and the teaching team 
b. Faculty and or School and the casual academic teaching employee to inform 
employees about 
University, faculty and school issues that directly relate to them, and 
c. casual academic teaching employee and the School and or Faculty to seek feedback on 
Faculty procedure and to identify ongoing professional issues. 
 
Professional Development 
6.1.8 Both formal and non-formal opportunities for professional development are to be 
fostered where appropriate at the faculty, school and/or program level. 
 
Recognition 
6.1.9 Strategies that value and recognise the contribution of academic casual teaching 
employees are to be developed and implemented. 
 
Implementation and Monitoring 
6.1.10 Faculties are responsible for setting up procedures for the implementation and 
monitoring of this Code. 
 
7 Casual Academic Employee Responsibilities 
7.1 Academic casual teaching employees will fulfill their responsibilities as academic 
employees as outlined in the Code of Practice: Teaching and Assessment. These 
responsibilities relate to complying with the University‟s Policies and Codes and fulfilling 
their roles in the quality provision of teaching and assessment. 
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7.2 Academic casual teaching employees are to attend the University‟s Casual Academic 
Induction normally in their first session of teaching with the University. 
 
8 Professional Development Provider Responsibilities 
8.1 The two key professional development providers are the Centre for Educational 
Development and Interactive Resources (CEDIR) and the Professional and 
Organisational Development Services (PODS). These units have a particular 
responsibility for offering to onshore casual teaching staff: 
a. the University‟s Casual Academic Induction (normally run twice per session) which 
covers as 
a minimum OHS, EED & Privacy responsibilities, and 
b. relevant, appropriate and accessible forms of professional development. 
 
9 Academic Services Division Responsibilities 
9.1 The Faculty representatives of the Academic Services Division (Library, CEDIR and 
Learning Development) are available to assist Faculties, Schools and Academic Units 
with their implementation of the professional learning aspects of this Code. 
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THE UNIVERSITY OF NEW SOUTH WALES 
 
The University of New South Wales has created a Sessional Teaching Staff Strategic Action Plan 
that includes policy to “promote the inclusion of sessional teachers into UNSW‟s communities 
of practice.” The policy is university-wide, but intended to support Schools and Faculties in 
developing and implementing their own strategies for recruitment, employment, integration, 
evaluation and recognition for sessional staff. Accompanying the policy are checklists for its 
implementation at School and Course level. 
 
Policy 
 
1. Recruitment practices 
 
1.1 When deciding upon staff appointments, Schools and Faculties are to consider 
whether it is in the best interests of staff and students for the appointment to be 
on a continuing, fixed-term or casual basis. 
1.2 Within the constraints of the short term needs of Schools, sessional teachers are 
to be appointed on the basis of merit. 
1.3 Advertisement and recruitment should as far as practicable reflect the procedures 
for fractional and full-time employees and may include advertisement in advance 
and preparation of an eligibility list to draw on as required. Such a list would be 
advertised with a specific lifetime. Even genuine “emergency” situations should 
comply where possible 
1.4 The University will inform applicants for a casual position that if they do not 
hear from the University within a specified time, they should conclude that they 
have not been successful in gaining a position. 
1.5 The recruitment of sessional teachers is to align with the UNSW (Academic Staff) 
Enterprise Agreement 2003 (the Enterprise Agreement). Remuneration is to be in 
accordance with the Casual Academic Salary Rates prescribed in Schedule 2 of 
the Enterprise Agreement. 
 
2. Employment Practices 
  
2.1 On appointment, all sessional teachers who are to work for a continuous period  
of more than 4 weeks should receive a contract that specifies the terms of their 
appointment, their working conditions, the duties they are expected to perform, 
and their rate of pay. 
2.2 The principles of UNSW‟s Equity and Diversity Policy Statement will apply to  
Sessional teachers as they do to full-time staff members. 
2.3 The roles and responsibilities of sessional teachers are to align with their level of 
appointment. 
2.4 Sessional teachers should be provided with the resources necessary to fulfill their 
employment role, such as access to office, desk, computer, phone, fax and library 
facilities. 
 
3. Integration and communication practices 
 
3.1 All new sessional teachers are to be provided with the opportunity to participate  
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in recognised and systematic induction and orientation processes, which will 
include being informed of relevant School/Faculty administrative and 
organisational procedures. 
3.2 Sessional teachers are to be made aware of and given access to policies and  
Processes that affect them, including Occupational Health and Safety, equity 
policies, appeals processes, assessment and plagiarism policies, grievance 
handling, and support services. 
3.3 Systematic processes of communication should be established which keep  
sessional teachers fully informed of relevant Course/School/University activities 
and matters. 
3.4 There is a need for systematic and supportive channels of communication  
between sessional teaching staff and their course coordinators. 
3.5 Faculties and Schools need to provide opportunities for collegial interaction  
between sessional teachers and full-time teaching staff. 
 
4. Opportunities for development in learning and teaching 
  
4.1 All sessional teachers should have initial and on going opportunities to develop 
their learning and teaching knowledge and practices. 
4.2 Sessional teachers are to be provided with training to use University, Faculty or  
School systems that are necessary to their effective functioning as teachers, such 
as training in online teaching. 
4.3 Faculties are responsible for ensuring that there is an annual budget allocation to 
  ensure all orientation, teaching, and professional development activities are  
 Appropriately and adequately funded. A commitment to funding development  
 Opportunities for sessional teachers will be a potential criterion for inclusion in  
 the Learning and Teaching performance indicators in 2005. 
 
5. Evaluation and recognition 
 
5.1 Sessional teachers are to participate in standard University evaluation processes  
(Course and Teaching Evaluation and Improvement) 
5.2 Sessional teachers should be encouraged and supported in reflecting upon their  
teaching performance. 
5.3 There are to be systematic processes for recognising and rewarding the work of 
sessional teachers as there are for permanent academic staff, such as awards for 
teaching excellence. 
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CURTIN UNIVERSITY OF TECHNOLOGY (Sessional Staff 
Training Policy) 
 
 
TRAINING IN TERTIARY TEACHING FOR SESSIONAL STAFF POLICY 
 
Commencement Date: February 2008 
Category: Teaching and Learning 
 
1. PURPOSE 
The purpose of this policy is to define and establish requirements for the training of sessional 
staff new to Curtin and post-graduate students employed as sessional staff. 
 
2. APPLICATION 
This Policy applies to all postgraduates employed as sessional staff and all new sessional staff 
employed for more than 12 hours per standard semester. 
 
Subsequent contracts for sessional academic teaching may be dependent upon successful 
completion of the training modules. 
 
3. EXCEPTIONS 
Exemptions may be granted by the Head of School/Department on the basis of: 
- Formal teaching qualifications 
- Evidence of satisfactory teaching at university level. 
 
4. DEFINITIONS 
Sessional staff: For the purposes of this policy sessional staff are defined as staff employed on a 
casual basis in excess of 12 hours per semester. 
New sessional staff: For the purposes of this policy “new sessional staff” refers to staffs who 
have not previously been employed by Curtin University. 
A Standard Semester means a standard study period as outlined in the Academic 
Calendar, comprised of 12 teaching weeks, two one week periods free from class contact 
(including one study week during which no examinations shall be held) and a two week 
examination period. 
 
5. POLICY STATEMENT 
The University is committed to providing quality programs and endeavours to do this by 
ensuring that teaching at Curtin is conducted by staff with appropriate teaching skills. All 
sessional staff, regardless of length of service, are strongly encouraged to undertake training in 
tertiary teaching. 
 
6. PRINCIPLES 
6.1 In order to assure quality in teaching at Curtin University and demonstrate the 
University‟s commitment to its sessional staff all new sessional staff and postgraduate students 
employed as sessional staff will be required to undertake six hours of training in the basics of 
teaching at tertiary level. Training will be tailored to the needs of the individual eg lecturer, tutor, 
marker, laboratory demonstrator, online tutor, and available at flexible times. 
 
6.2 In recognition of the contribution of sessional staff and in accordance with the value 
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Curtin places on good teaching, sessional staff will be paid for the training hours at the ASOR1 
rate. (Other required academic activities.) 
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APPENDIX B:  
 
FACULTY OF ARTS AND EDUCATION SESSIONAL ACADEMIC STAFF SURVEY 
RESULTS 
 
 
(1) How were you appointed this semester (and in any previous semesters of teaching, if different)? 
Please note, in particular, whether this occurred well in advance of the semester, close to the start of 
semester, or when the semester had already begun. 
 
  1. Advised of appointment in late May/early June for 2nd Semester start in July. 
Prior to this previous appointments or notification of pending appointment were 
well in advance of teaching period. 
 Tue, 1/13/09 8:22 AM  
  2. I made contact with two unit chairs who gave me both tutoring and marking 
work. The amount of work was negotiated some weeks before the semester 
started but the appointment paperwork was not processes until some weeks 
into the semester. I had to wait some time to actually start getting paid. 
 Wed, 1/7/09 2:36 PM  
  3. Requested by Unit Chair  Tue, 12/30/08 12:00 AM  
  4. This has varied over the years, but for the 2nd semester 2008 I was contacted 
by telephone 2 weeks prior to commencement of the semester. Being 
appointed to mark all assignments and exams plus to conduct lectures and 
tutorials for a 2 week period (for 2 additional subjects) occurred half way 
through the semester. 
 Mon, 12/29/08 11:55 AM  
  5. I have taught in this unit for a few years and was asked to continue.  Mon, 12/29/08 8:59 AM  
  6. Half way into the semester (relieving another academic who had to take 
extended sick leave) 
 Thu, 12/25/08 9:27 AM  
  7. I was appointed close to the start of this semester. In semester one I was 
appointed 2 weeks before the starting date. 
 Wed, 12/24/08 1:26 PM  
  8. In advance of semester at request of Unit Chair. Facilitated through letter of 
offer (recruitment authority). 
 Wed, 12/24/08 10:18 AM  
  9. I was offered casual sessional work in December 2007 for Semester 1, 2008 
and towards the end of Semester 1 for Semester 2. 
 Tue, 12/23/08 7:09 PM  
  10. email from [name] at the end of 2007 requesting preferences, than notified early 
February 2008 of load for 2008 semester 1. Semester 2 same process but in 
June / July. 
 Tue, 12/23/08 4:53 PM  
  11. I received a letter of offer, in second semester it was after the first week of 
classes. 
 Wed, 12/10/08 12:14 PM  
  12. I was invited to join the sessional teaching team on the basis of academic 
achievements in an MA by coursework, Faculty of Arts. I was appointed prior to 
the semester beginning, but contracts are usually immediately prior to semester 
starting with little time/access for preparation of course materials. Contractual 
arrangements organised by School Administrative Officer, I think. 
 Mon, 12/8/08 8:52 PM  
  13. I was appointed after submitting my resume after missing out on an ongoing 
lectureship. I received the contract not long before my first week of teaching. 
 Fri, 12/5/08 10:12 PM  
  14. I was asked. Probably around early to mid February  Thu, 12/4/08 7:15 PM  
  15. close to the start of semester  Tue, 12/2/08 3:10 PM  
  16. [name] rang me in advance of the semester and asked if I would like to teach 
two units. 
 Tue, 12/2/08 2:28 PM  
  17. Always appointed just before classes began.  Tue, 12/2/08 2:13 PM  
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2. What kind of facilities do you have access to as a result of your employment (include workspace, 
computing facilities, library card, Deakin email address)? If you are a postgraduate student, please note if 
you already have any of these resources because of your student status. 
 
 
      
  1. No workspace, library card, not even a Deakin ID card! Have Deakin 
email only during fixed period a bit before Semester and then get cut 
off system about a month or so after Semester concludes. This is very 
unsatisfactory having to go through this whole protocol every time I'm 
reappointed as waste of everybody's valuable time. 
 Tue, 1/13/09 8:26 AM  
  2. I have access to: a workspace; computing facilities staff card; Deakin 
email address. The workspace is inadequate as a place to work. It is 
noisy because it is a shared space. I also have had to conduct 
discussions with distressed students out in hallways or public lounges 
because I have nowhere to converse with them in private. 
 Wed, 1/7/09 2:39 PM  
  3. Shared sessional office, library, email (last two also provided as 
student) 
 Tue, 12/30/08 12:01 AM  
  4. Shared workspace and computing facilities for half a day per week on 
one campus and for one day per week on another campus. Library 
card and Deakin email address are also included. 
 Mon, 12/29/08 11:57 AM  
  5. sessional room, photocopying number, key to main rooms, library 
card, Deakin Portal 
 Mon, 12/29/08 9:01 AM  
  6. library access and email address only.  Thu, 12/25/08 9:28 AM  
  7. library card, deakin email, a shared office with computer access.  Wed, 12/24/08 1:26 PM  
  8. A shared workspace, library card and Deakin email address were 
provided. Shared computing facilities whilst being provided were not 
always available and at times printers did not work - making things 
very difficult. 
 Tue, 12/23/08 7:11 PM  
  9. M2.11 sessional staff room, DSO, deakin email activated February 
2008 - different to student email & DSO login. 
 Tue, 12/23/08 4:54 PM  
  10. I have a staff email address separate from my Deakin post grad. 
student address, and access to sessional office on campus, although 
there is a convoluted process involved with acquiring keys for an 
office, which requires direct contact with several different 
administrative staff. 
 Wed, 12/10/08 12:17 PM  
  11. Shared workspace, shared computer facilities, access to 
photocopying, deakin email address, library card with generous 
renewal policy. Some overlap with postgraduate student status (part-
time, off-campus enrolment), but equipment access at Deakin is on 
sessional staff basis. 
 Mon, 12/8/08 8:52 PM  
  12. I am not a student. I have everything I need, although workspace I 
had to organise for myself 
 Mon, 12/8/08 11:12 AM  
  13. I have an email address and I supposedly had a shared office and a 
library card but no one ever told me where or how to access these - I 
never knew where HR was. 
 Fri, 12/5/08 10:13 PM  
  14. all the above --though i only use the library and email  Thu, 12/4/08 7:16 PM  
  15. I do have access to these facilities as a HDR student. i have also 
booked and utilized sessional office space at Geelong Campus when i 
teach, but not at Burwood 
 Tue, 12/2/08 3:11 PM  
  16. I have access to all of the above, but also had access to these as a 
student. My student status expires at the end of this year though. 
 Tue, 12/2/08 2:28 PM  
  17. Office space, computer, library card, email, photocopier, printing.  Tue, 12/2/08 2:14 PM  
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2. Have you ever faced a situation where you were left without email access or library borrowing rights? 
  
Response 
Percent 
Response 
Count 
Yes  27.8% 5 
No  50.0% 9 
I still had 
access as a 
postgraduat
e student 
 22.2% 4 
 
 
3.  Were you happy with the initial training you received to conduct sessional teaching? Did you feel 
sufficiently prepared to teach? 
 
     Comment Text Response Date 
  1. I already came in with Uni teaching experience and adult education quals so it 
was not such a pressing issue. 
 Tue, 1/13/09 8:36 AM  
  2. Yes  Wed, 1/7/09 2:46 PM  
  3. The online training program offered too little, too late as I had already 
commenced teaching. 
 Tue, 12/30/08 12:04 AM  
  4. No - but that was 13 years ago so from current experience I believe that 
situation has changed because sessional staff are given the opportunity to 
participate in workshops and courses aimed at improving their teaching and 
preparation skills 
 Mon, 12/29/08 12:32 PM  
  5. I received no training on commencing the teaching. However, as I have taught 
for many years I managed. My unit chair, [name], was extremely helpful. 
 Mon, 12/29/08 9:12 AM  
  6. I received no training until I had been teaching two years. However, because I 
am an experienced trainer/facilitator, this was not a problem for me. 
 Thu, 12/25/08 9:30 AM  
  7. I did not get any training prior to employment at deakin  Wed, 12/24/08 1:31 PM  
  8. The PDCAS online course was useful. This was the only training I received. In 
the first semester I did not really know what to expect, what was expected of 
me or where to go for advice. 
 Wed, 12/24/08 10:21 AM  
  9. "Mickey mouse" training was provided. Pretty much sink or swim. I swam - 
thankfully. 
 Tue, 12/23/08 7:14 PM  
  10. yes - very  Tue, 12/23/08 4:59 PM  
  11. I did not feel sufficiently prepared to teach, but had excellent support from my 
colleagues in Children's Literature. 
 Wed, 12/10/08 12:24 PM  
  12. I had great initial support from the Unit Chair and sessional peers in developing 
tutorial content, teaching tips, assignment marking and professional ethics. I 
didn't feel sufficiently prepared to teach, but found that I was. Ongoing 
generous support is always available. As a person who was not before able to 
speak to a group in a public situation, I was astounded by the ease with which I 
moved into teacher-mode. 
 Mon, 12/8/08 9:20 PM  
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  13. Yes.  Fri, 12/5/08 10:18 PM  
  14. i have a teaching degree and have taught both high school and TAFE, so yes. 
there was no training for this work though 
 Thu, 12/4/08 7:21 PM  
  15. Yes and Yes  Tue, 12/2/08 3:19 PM  
  16. Yes, but I am a primary and secondary teacher, so I've done teaching, and 
researched pedagogical approaches before. 
 Tue, 12/2/08 2:36 PM  
  17. Received no initial training.  Tue, 12/2/08 2:19 PM  
 
 
2. If you have taught for several semesters, have you been offered any ongoing professional 
development? If so, please comment on its usefulness. 
 
 
     Comment Text Response Date 
  1. Yes, to the Faculty's credit there has been numerous ongoing PD's available. I 
have not been able to attend many because of other professional 
commitments. The one I did attend was excellent. 
 Tue, 1/13/09 8:36 AM  
  2. Yes. I have attended two tutoring workshops and have been pleasantly 
surprised at how useful they were. It is quite heartening to know that there is 
ongoing professional development available. 
 Wed, 1/7/09 2:46 PM  
  3. I have attended any seminars available.  Tue, 12/30/08 12:04 AM  
  4. Yes - but because these types of courses/workshops etc., are conducted on 
the Burwood campus it is difficult for sessional staff from regional campuses to 
attend due to time and monetary factors. I work between the two regional 
campuses, but to date, I have not been advised of any ongoing professional 
development being available to me on these campuses. 
 Mon, 12/29/08 12:32 PM  
  5. Online units. I completed the assessment unit.  Mon, 12/29/08 9:12 AM  
  6. I've done one session. It was mildly useful.  Thu, 12/25/08 9:30 AM  
  7. Yes but I live in Warrnambool and the PD is in Geelong or Melbourne. So not 
useful at all. 
 Wed, 12/24/08 1:31 PM  
  8. No. Any development opportunities have come about only if I pursue them 
myself and even then they are more experiential learning in nature. 
 Wed, 12/24/08 10:21 AM  
  9. No offers.  Tue, 12/23/08 7:14 PM  
  10. yes - but have not had the opportunity to take advantage of it yet. I have had 
great help from the IT staff. 
 Tue, 12/23/08 4:59 PM  
  11. I have completed several professional development units, and they have been 
useful, especially in terms of using DSO as a teaching tool. 
 Wed, 12/10/08 12:24 PM  
  12. Lecturing, conference participation and professional publication by sessional 
staff is encouraged in my teaching team, which contributes to my own 
professional development and the professional profile of the team as a whole. I 
have participated in sessional tutor workshops and thoroughly enjoyed the 
collegiate atmosphere and peer and staff support. The formal sessional 
workshops in the past two years have focussed on encouraging participants to 
feel valued; however, at a practical level, a sessional, short-contract staffing 
base does not support that ethic. I found the online tutorial workshops useful 
for teaching tips, but accessibility was at times limited by download 
requirements. 
 Mon, 12/8/08 9:20 PM  
  13. This was my first semester teaching at Deakin.  Fri, 12/5/08 10:18 PM  
  14. I was forced to do a University teaching certificate. mostly online useless 
 
 Thu, 12/4/08 7:21 PM  
  15. yes, i have attended a number of sessional/teaching sessions at Burwood, run 
by Sarah Paddle. I find them very useful in terms of accessing resources and 
 Tue, 12/2/08 3:19 PM  
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exchanging/hearing views of different academic teaching experiences. 
  16. I have only taught for one semester.  Tue, 12/2/08 2:36 PM  
  17. Offered some, but always at a time or place that made it extremely difficult to 
attend. The two sessions I was able to do were pointless, as it covered things 
that were so basic as to be insulting to my experience. 
 Tue, 12/2/08 2:19 PM  
 
 
 
3. What kind of feedback do you receive about your teaching? Are you happy with the amount of 
information you receive and how it is delivered to you? 
 
     Comment Text Response Date 
  1. This Semester only what I received from evaluations from my students who 
completed an evaluation for me. Other than this virtually nothing from Program 
Co-ordinator or Unit Chair. 
 Tue, 1/13/09 8:36 AM  
  2. The unit chairs I work for make a real effort to pass on student evaluations via 
email and to offer encouragement/praise/thanks etc. 
 Wed, 1/7/09 2:46 PM  
  3. I am happy with the feedback I receive from Unit Chairs and SETU results.  Tue, 12/30/08 12:04 AM  
  4. I am sometimes advised about SETU scores from unit chairs but this is usually 
'after' the teaching semester has finished. Whenever possible, I make an effort 
to discuss course content and teaching processes on a weekly or fortnightly 
basis with lecturing staff, but this is not always an easy task. This type of 
discussion is done on a face to face basis, or when staff from other campuses 
are involved, conversations are usually held via the telephone. Over the years, 
one or two unit chairs/lecturers have provided worthwhile feedback concerning 
assignment marking but, on the whole, very little feedback is given concerning 
'teaching' - except for SETU scores. 
 Mon, 12/29/08 12:32 PM  
  5. End of semester feedback was shared (verbally) with me.  Mon, 12/29/08 9:12 AM  
  6. the only feedback I get is that which is given to me directly from students.  Thu, 12/25/08 9:30 AM  
  7. Minimal. I ask the students for feedback but that's all.  Wed, 12/24/08 1:31 PM  
  8. The Unit Chair provides feedback.  Wed, 12/24/08 10:21 AM  
  9. Received no feedback apart from verbal feedback from students at the end of 
semester. I was promised by two different unit chairs to have SETU results - 
they never appeared. 
 Tue, 12/23/08 7:14 PM  
  10. student feedback - face-to-face has been positive. I have not seen their survey 
results. 
 Tue, 12/23/08 4:59 PM  
  11. WE receive feedback via the SETU scores, but in addition to this I give an 
opportunity during semester for students to give anonymous feedback. 
 Wed, 12/10/08 12:24 PM  
  12. I receive both formal and informal feedback about my teaching and am happy 
with how much and how it's received. I seek feedback from students during the 
semester, receive copies of SETU results, and have received letters from the 
Head of School and Dean in regards to excellence in teaching. I have also 
been informed of student concerns with my teaching/marking and given 
support to deal with any issues therein. I think there could be improvements in 
the way that the Student Evaluation survey is conducted to provide more 
specific feedback to staff. 
 Mon, 12/8/08 9:20 PM  
  13. Excellent support from Unit Chairs, and good SETU results  Mon, 12/8/08 11:16 AM  
  14. The student surveys were excellent as I received all the comments and 
numerical statistics about my classes. My supervisor, Liz Bullen was excellent 
via email with any queries I had and I called in to see her every couple of 
weeks in her office, she was very approachable. 
 Fri, 12/5/08 10:18 PM  
  15. we receive student feedback hard to rely on that.  Thu, 12/4/08 7:21 PM  
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  16. My feed back has been extremely favourable, particularly the last two years 
(teaching for three). Pretty much, 
 Tue, 12/2/08 3:19 PM  
  17. I did look at the student feedback survey results. Louise has also observed me 
teaching and has given lots of good advice. 
 Tue, 12/2/08 2:36 PM  
  18. Only received feedback on an ad hoc basis.  Tue, 12/2/08 2:19 PM  
 
 
4. Do you feel valued and/or rewarded as a sessional employee? 
 
    Comment Text Response Date 
  1. At the moment, not particularly. Very little feedback or support offered. However 
to be fair I had a particularly punishing work schedule outside of Deakin so it 
was hard for me to put my hand up for help so to speak. 
 Tue, 1/13/09 8:36 AM  
  2. I feel valued but the remuneration is problematic. Having to fill out timesheets 
and get them signed is a regular humiliation. All the time put in to on line and in 
person student consultation is not paid, yet it would be unprofessional and 
immoral not to give students the help they need. 
 Wed, 1/7/09 2:46 PM  
  3. Yes, I always feel valued by my immediate supervisors.  Tue, 12/30/08 12:04 AM  
  4. The feeling of being 'valued' depends very much on the person one is working 
for, however, I have had very good experiences during this semester so would 
have to say that I have felt 'valued'. This is, unfortunately, not always the 
situation at the organizational level because as a sessional employee I am not 
always privy to what is happening within the faculty or school - so one tends to 
feel marginalized/excluded from the 'inner circle'. The organizational structures 
therefore often leave me feeling undervalued and unrewarded. 
 Mon, 12/29/08 12:32 PM  
  5. Usually. Although I felt the resources, such as room size, number of chairs 
available(often not enough), unreliable technology (eg laptops, TV/DVD player), 
somewhat stressful. Class sizes grew each year but not the room! 
 Mon, 12/29/08 9:12 AM  
  6. No  Thu, 12/25/08 9:30 AM  
  7. The permanent staff I work with are terrific and value the work I do. I couldn't 
ask for a better team 
 Wed, 12/24/08 1:31 PM  
  8. Sometimes, it depends on how well the Unit is going.  Wed, 12/24/08 10:21 AM  
  9. Overall, not particularly. My first Unit chair was great however at team building 
and certainly felt valued and appreciated by her. 
 Tue, 12/23/08 7:14 PM  
  10. I feel valued by the students, which is my main priority. Because I am not on 
campus much I feel a bit 'out of the loop' at times regarding what's going on. I 
talk to other sessional staff a lot which is great. 
 Tue, 12/23/08 4:59 PM  
  11. I feel valued by my colleagues and students but to maintain a high standard of 
teaching I find myself completing more hours of work than those for which I am 
paid. 
 Wed, 12/10/08 12:24 PM  
  12. I feel thoroughly valued by the teaching team (both staff and sessional peers) 
with whom I work and am significantly rewarded by being appreciated as a 
member of that team. In terms of the University culture, I feel undervalued, and 
I feel that permanent staff are overburdened, due to the nature of contractual 
outsourcing. Financially, the pay rate does not sufficiently cover the efforts 
required in preparation and delivery of tutorials, marking, student consultation 
(in difficult shared environment), and online communications through DSO etc. 
 Mon, 12/8/08 9:20 PM  
  13. Through student feedback and the verbal support of peers, sure, valued and 
rewarded, but I need a job. 
 Mon, 12/8/08 11:16 AM  
  14. The responses on the questionnaires made me feel that I had done a good job 
educating the students but I did feel like I was at the very bottom of the food 
chain, so to speak. 
 Fri, 12/5/08 10:18 PM  
  15. by my immediate course co-ordinators, yes by the students, mostly by the  Thu, 12/4/08 7:21 PM  
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university as cheap and expendable 
  16. I do by the colleagues i work with within children's literature, particularly the unit 
chair [name]; but not so supported by Deakin Uni in general 
 Tue, 12/2/08 3:19 PM  
  17. Yes.  Tue, 12/2/08 2:36 PM  
  18. Felt undervalued for some time until a new team of female academics 'took me 
under their wing'. You have few rights, can bargain for your position, have to 
weigh up the costs of casual work and are treated by other staff and some 
students as on the lowest professional rung. 
 Tue, 12/2/08 2:19 PM  
 
 
 
5. How does the uncertain nature of being a sessional employee impact upon you? Would you be 
interested in schemes such as Early Career Development Fellowships (where you would have certain 
employment for a number of years and potential permanent employment at the conclusion)? 
 
     Comment Text Response Date 
  1. I don't rely on Deakin sessional work as primary employment it is too 
unpredictable. I have a family to support so I cover my bases elsewhere. I think 
the Early Career Development Fellowship is a worthy proposal 
 Tue, 1/13/09 8:36 AM  
  2. I actually pursued further tertiary study to get a professional qualification 
because of the poor pay and uncertainty of sessional employment. Some sort 
of career track and potential permanent employment would be wonderful. 
There also should be scope for people to just teach rather than have to do 
research. I would be very happy as a level A doing teaching only. 
 Wed, 1/7/09 2:46 PM  
  3. While it does not impact negatively on me at the moment, I would be most 
interested in such schemes in the future. 
 Tue, 12/30/08 12:04 AM  
  4. The uncertainty of sessional employment can lead to negativity (let alone - 
poverty) and therefore, I would say YES to the Early Career Development 
Fellowships for people pursuing an academic career. However, the demands of 
PhD research could compromise the ability of many to be involved in this. 
However, it is an excellent idea. 
 Mon, 12/29/08 12:32 PM  
  5. I have found it interesting that the units rely heavily on sessional staff, and a 
high quality staff contributes so much to the reputation of the course. However, 
I have now returned to full time teaching in a school, after 4 years at Deakin, to 
obtain security of employment. I loved the work at Deakin...but value an 
ongoing position 
 Mon, 12/29/08 9:12 AM  
  6. It has a strong impact - in fact, I have made a commitment not to do any further 
sessional work because I do not feel adequately appreciated or compensated 
for the time, care and energy I put in. 
 Thu, 12/25/08 9:30 AM  
  7. Sessional work suits my current needs as I have young children. I don't want to 
work during school holidays and I don't want to do research at this stage so 
permanent isn't an option. If the job I was currently doing became a permanent 
position with the same hours I'd love it. 
 Wed, 12/24/08 1:31 PM  
  8. Certainly yes. If upon completion of my PhD I had to rely upon sessional work 
as it currently stands I would have to look for alternative employment. 
 Wed, 12/24/08 10:21 AM  
  9. I have now found full time work away from Deakin.  Tue, 12/23/08 7:14 PM  
  10. Sometimes I have to say yes to other work, which I then cancel once I know 
my Deakin load. The uncertainty over the summer period is a little stressful, but 
I also understand that this is the nature of casual employment! 
 Tue, 12/23/08 4:59 PM  
  11. The uncertain nature of being a sessional staff member both increases stress 
and leads staff to look outside Deakin for more permanent employment. It also 
strongly tests one's commitment to students, as it is easy to become bitter and 
discouraged if one does not feel valued by the university. 
 Wed, 12/10/08 12:24 PM  
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  12. The uncertainly is unnerving at times, especially when it is dependent on 
student enrolment numbers which are often fixed at a late date. As a PhD 
student without scholarship support, not having an income for 4 months in a 
year is difficult and must be supplement with other casual work where 
available. I would most certainly be interested in a contractual arrangement 
that provided some career and financial stability. For the units in which I teach, 
conference participation is encouraged, as are publications, which contribute to 
the University's research profile. Therefore, professional progress is 
encouraged and well supported without due respect for the contribution to 
Deakin's international research standing. Since career development is 
encouraged, it would be not only rewarding, but appreciated if the potential for 
permanent employment was accessible. 
 Mon, 12/8/08 9:20 PM  
  13. If things don't improve soon, I'm gone. Yes, I'm interested in Early Career 
Development Fellowships. 
 Mon, 12/8/08 11:16 AM  
  14. It makes me really stressed and upset, I can't plan for anything I would love to 
be involved in a scheme such as the Early Career Development Fellowships 
because I feel that I work really hard, get excellent feedback and it amounts to 
nothing and I am off again, to another university, working hard and proving 
myself all over again. 
 Fri, 12/5/08 10:18 PM  
  15. potential permanent employment is the same as now. we all have that. the 
early career thing sounds ok but the details would matter 
 Thu, 12/4/08 7:21 PM  
  16. the uncertainty of employment is pretty disconcerting. Yes i think the above 
scheme or something like it would be valued by many sessionals 
 Tue, 12/2/08 3:19 PM  
  17. That would be terrific. The uncertainty is a factor. I would not have been able to 
tolerate it if my husband weren't earning a decent wage, and if we weren't 
already used to living on one wage as I have taken time out of the work force to 
look after my children. If I needed to be in more secure employment for 
financial reasons I would have chosen to teach in a school instead. 
 Tue, 12/2/08 2:36 PM  
  18. Yes, the fellowships are a good idea. I worked for over ten years as an 
sessional and of course received no holiday pay, no sick leave and gave up 
other employment opportunities to maintain my expertise in my teaching area. 
It has been impossible to secure a loan for a house, and it has meant a period 
of unemployment each year over the summer holidays. It was very stressful. 
 Tue,  
 
 
PAYMENT AND WORKLOAD 
1. Do you have any concerns about the mechanisms for being paid, the amount you are paid, or any 
other aspects of work expectations compared with the remuneration you receive? 
 
 
     Comment Text Response Date 
  1. Basically I was allocated 89 paid hours this Semester and probably worked 
another 35 hours unpaid with work that had to be done. I would be happy about 
this if Deakin was a charitable Institution, I sometimes do pro-bono work 
elsewhere happily. I think Deakin gets a lot of work done on a voluntary basis 
with sessional teachers. This needs to be redressed. 
 Tue, 1/13/09 8:40 AM  
  2. The fortnightly time sheets are a problem, particularly having to chase unit 
chairs for signatures. Surely there is less cumbersome and outmoded payment 
mechanism available. WE are only paid for preparation, actual teaching and 
marking. We are not paid for any of the time we spend working with students 
on their essays, answering the emails etc. This is very time consuming and 
there should be remuneration for it. Marking on screen is also an occupational 
health and safety issue. No one should have to read tens or hundreds of 
essays on screen rather than in hard copy. 
 Wed, 1/7/09 2:49 PM  
  3. No.  Tue, 12/30/08 12:04 AM  
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  4. Mechanisms for being paid have improved recently, however, there are 
occasional 'glitches' which result in 'pay' being 2 weeks later than it should be: 
for some, the result is often poverty and no money to pay bills etc. Pay, 
conditions and work expectations for sessional staff need to be reviewed. As 
examples of my own situation I would highlight (1) the time spent on 
assignment marking and related administration work ALWAYS exceeds the 
actual amount of time I am paid for: (2) the preparation time for lectures and 
tutorials always exceeds the amount of time I am paid for: (3) due to lack of 
access to facilities at times (eg: printers & workstations) a great deal of 
preparation for classes is done on personal equipment, thus there should be 
some compensation for this when the Faculty/University does not provide 
ongoing access to facilities: (4) as I also work as a research assistant for senior 
staff I find that this type of work is very poorly paid, particular when compared 
to hourly rates for some administrative positions inside and outside of the 
University. Many sessional staff are employed in this area of academia 
because it provides some valuable training for further research and adds some 
more funds to the coffers, and moreover, to be involved in this type of work 
adds a further dimension to a CV. However, I believe there should be some 
effort made to examine the poor hourly payment for sessional research 
assistants, particularly when such work leads to publications and promotions 
for others. 
 Mon, 12/29/08 12:48 PM  
  5. There is a lot of work beyond the face to face which remunerated. However, 
this goes with all teaching. 
 Mon, 12/29/08 9:14 AM  
  6. The pay is ridiculously low. The time sheet system is frustrating and time-
wasting. I would much prefer to be paid in another way (ie: I'd rather wait till the 
end of the semester and be paid in one lump then having to chase around 
finding someone to sign a timesheet each fortnight). 
 Thu, 12/25/08 9:32 AM  
  7. The pay for the hours I'm employed is great though I do lots of additional 
unpaid hours. 
 Wed, 12/24/08 1:32 PM  
  8. The effort required to meet the standards expected does not match the 
remuneration. On the whole I am happy and realise this constitutes a learning 
opportunity for me. However, it seems each semester I am asked to do for 
less. 
 Wed, 12/24/08 10:23 AM  
  9. Payment was always prompt. The amount paid for the work I ended up doing 
(perhaps I was too conscientious) mean I was sometimes working for $10 an 
hour in relation to marking. 
 Tue, 12/23/08 7:16 PM  
  10. no  Tue, 12/23/08 4:59 PM  
  11. As mentioned above, to maintain a high standard of teaching i find myself 
completing more work than the hours for which I am paid. 
 Wed, 12/10/08 12:24 PM  
  12. As a sessional staff member with other (family/work/study) commitments, it is 
extraordinarily difficult to manage timely delivery of time-sheets. Can this be 
managed in an online format? Early semester pays are often held up by 
administrative delays. The pay rate does not sufficiently remunerate the 
time/effort required for tutorial preparation, student consultation, online 
communications (eg. DSO), and assignment marking (1000 words per 15 
minutes? I spend far more than that because I prefer to give useful 
developmental feedback - which is generally rewarded by academic 
development of my student cohort across a semester). I hear regular 
complaints from students about the lack of feedback on assignments in other 
units (and therefore lack of direction for improvement). Surely this relates to the 
time/effort/remuneration equation. 
 Mon, 12/8/08 9:25 PM  
  13. For sessionals, a three to four week turnaround is too slow; frequently we're 
half way through semester before we receive our first full pay 
 Mon, 12/8/08 11:17 AM  
  14. I think it is really awful that you have to fill out time sheets and get them 
approved when, in my case, I was teaching the same classes for 13 weeks and 
had the same pay for all of this time. I'm not sure why I couldn't have signed a 
pay contract at the beginning of the semester and received this standard pay 
each fortnight. I had to keep tallies of the weeks I had already claimed and 
 Fri, 12/5/08 10:21 PM  
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make sure my supervisor signed the form and got it in by the due date as there 
were times I missed the pay date and wasn't paid for a month. 
  15. yes, its too haphazard too open to mistakes, mis-payment and underpayment. i 
continually have to chase my money for one thing or another. we should not 
have to submit time sheets week in week out. we should be contracted and 
simply paid based on that. 
 Thu, 12/4/08 7:23 PM  
  16. I know i put in extra hours that i don't get paid for, student consultation time 
(out of tute hours) and I’m not an exceptionally quick marker ... 
 Tue, 12/2/08 3:22 PM  
  17. No.  Tue, 12/2/08 2:36 PM  
  18. Sessionals should be employed from the start to the finish of the year (1st Jan 
to 31st Dec) and should be offered full-time work if they are employed more 
than .5 in three years out of any five. They should also be employed on the 
basis that a career path is mapped for them by the university so they feel a 
sense of working towards 'promotion', which is reasonable in any other major 
Australian institution or workplace. Invariably, sessionals are required to do far 
more work than they are paid for, at very short notice and often with little or no 
support from their peers. They need to have rights for arbitration of pay and 
conditions. Moreover the culture of exploitation needs to be changed from the 
ground up. 
 
 
 
SUGGESTIONS 
 
 
1. Can you suggest any ways in which the Faculty could improve your employment conditions with 
regard to your workload, professional development, job security, performance feedback, sense 
of being valued or appointment and selection processes for sessionals? You may comment on 
any other aspect that would improve your experience as a sessional teacher and your ability to 
maintain quality of teaching. 
 
    Comment Text Response Date 
  1. Pay for all work done or allocate more generously in terms of all dimensions of 
casual academic work. Have some clear systems for induction and 
performance feedback. More regular team meetings in for example the BECE 
program which I worked on. 
 Tue, 1/13/09 8:43 AM  
  2. Given that I work for the same unit chairs, in the same units year in year out, 
surely I could be given some sort of three year part time contract, rather than 
semester by semester sessional work. However, I would rather not have to go 
through application and interview procedures as I would easily be beaten by 
younger applicants with research profiles and no experience. It is very clear that 
the university only values research and is happy to allow experienced teachers 
to languish as sessionals. I would benefit from having some sort of mentor to 
give me guidance on what to do about the lack of successful research in my 
professional profile. One of the reasons I am not prepared to commit to a PhD 
is because it would not lead to any improvements in my employment prospects. 
 Wed, 1/7/09 2:57 PM  
  3. 1. Employment conditions with regard to workload: try to ensure that sessional 
staff are contacted as early as possible for teaching & marking duties. There 
are obvious problems with this for 1st year subjects, but 2nd and 3rd year 
subjects can be assessed before the end of the preceding semester, so 
budgets etc., can be worked out early and consequently, sessional staff can be 
contracted earlier. 2. Professional development - ensure that sessional staff are 
on the relevant lists (eg: University and Faculty e-mail lists etc) so they are 
aware of what is happening - and that they receive 'personal' invitations to 
participate. Also - make sure that sessional staff on regional campuses have 
equal opportunity to attend if there are workshops, forums etc., involved 
because whilst computer-based courses are good, it is also important to have 
more than virtual reality! 3. Job security - the University needs to develop a 
program which will ensure that contracts are offered: these contracts should be 
for a minimum of 1 year (preferably 2) and should begin at the beginning of 
 Mon, 12/29/08 1:04 PM  
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January and end at the end of December, because this would make sessionals 
feel more 'valued' and 'less marginalized'. This would undoubtedly result in a 
more committed workforce for Deakin - and a better outcome for students 
because their lecturers and tutors would be working as a team for at least an 
entire year, rather than for only 12 weeks each semester. 
  4. Ensuring resources..technology is maintained and working. I always felt very 
supported by my fellow sessional staff and team but uncertain employment is 
not the best way to attract and maintain quality staff. 
 Mon, 12/29/08 9:17 AM  
  5. Yes - contracts would be a much better way of engaging staff. Either that, or we 
should be paid for the exact hours we work, not based on classes taught. 
 Thu, 12/25/08 9:33 AM  
  6. PD in Warrnambool would be great. The uncertainty of the job is an issue but 
that is the nature of sessional employment. This year is the first year (I've been 
a sessional for 3 years) that I know I have work at Deakin next year, it's a good 
feeling as I love the work I do and the people I work with are fantastic. 
 Wed, 12/24/08 1:37 PM  
  7. Recognise sessional teaching as part of your professional development more 
formally; provide opportunities for ongoing (early career researcher) sessional 
opportunities (as suggested earlier in the survey); and value the input of 
sessionals - they comprise a relatively large portion of Deakin teaching staff! 
 Wed, 12/24/08 10:24 AM  
  8. The overall working conditions were pretty bad. Lugging equipment from one 
end of the campus, equipment that doesn't work, lack of follow up when issues 
(including OH&S issues) are raised to the Unit chair. I also found some 
permanent staff gave that it was almost beneath them to speak or let alone help 
sessional staff... this could be a "people" issue and is out of the university's 
circle of influence. 
 Tue, 12/23/08 7:19 PM  
  9. Sometimes I would like to have access to a space where I can talk to students. 
The sessional room is OK at times when it's not too full, but other times I have 
to book rooms in advance and then let students know where to meet me. I 
know this is a tricky one, but I often have impromptu meetings with students 
after class and we have them in the corridor...it's not ideal. 
 Tue, 12/23/08 5:01 PM  
  10. Perhaps a pool of 'extra hours' for each sessional would help compensate for 
those occasions where more hours of work are necessary to deliver a high 
standard of education in the classroom. Structured pathways to continuing 
employment would also both encourage a sustained high standard of teaching, 
and increased enthusiasm for it among staff and students in their final years 
who may be contemplating an academic career. 
 Wed, 12/10/08 12:27 PM  
  11. Quality of teaching would be better supported by a professional environment in 
which to meet with students outside of a classroom. A professional 
development fund that does not draw directly on Unit funds would demonstrate 
University or Faculty level appreciation of sessional staff. Job security is a 
significant issue, as are pay rates, and devalue not only the sessional teacher, 
but teaching staff as a whole across the Faculty. In practical terms, I would 
recommend at least 2 weeks' pay at an acceptable (?) rate for tutorial 
preparation prior to the beginning of each semester. I would increase the 
time/word ratio for marking to 30 mins per 1000 words (as it should improve 
student feedback and adequately remunerate improved student achievements). 
I'm not certain that job security is ever possible in the university sector, but in 
terms of professional and permanent career opportunities for sessional staff in 
the Humanities, jobs are few and far between. I would support a developmental 
and progressive structure that works towards rebuilding Faculty teams instead 
of having a 1:10 ratio of permanent : sessional staff. That just reeks of 
devaluation of higher education altogether. I also support 2 hour tutorials and 
find that 1 hour tutorials are pretty useless in terms of a) developing a rapport 
with students and b) engaging in sustained discussion across large groups of 
students. Tutorial sizes are often too large to provide individual support to all 
students. 26+ students in a tutorial room makes quality teaching difficult. So I 
guess the points are: 1. Create permanent jobs. 2. Remunerate preparation and 
marking time appropriately. 3. Reduce class sizes. 4. Provide adequate 
consultation and work spaces. 5. Support continued academic development at 
a Faculty or University funded level. 6. Every positive suggestion anyone else 
makes to this survey. 
 Mon, 12/8/08 9:40 PM  
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  12. I need a full time job.  Mon, 12/8/08 11:18 AM  
  13. Yearly contracts rather than being paid per hour would relieve some of the 
stress It would also be nice to think that if there were any ongoing positions 
within the faculty, that sessionals would be considered. 
 Fri, 12/5/08 10:22 PM  
  14. no --see above  Thu, 12/4/08 7:23 PM  
  15. I’m not too sure on the suggestion front as i haven't worked in the academic 
system for that long. I do think job security is important and that sessional 
should feel valued by their unit chair (as I do) and within the university at large 
(as i don't) 
 Tue, 12/2/08 3:27 PM  
  16. I would like my library card, my computer password and my email to remain 
active beyond the terms of my contract as I'm sure I will still have research to 
conduct relating to my sessional teaching once my current contract expires, and 
before the next one (if there is one) kicks in. More job security would also be a 
benefit. If over half of all teaching at Deakin is carried out by sessional staff it 
would be in Deakin's best interest to want to hold on to good sessional staff. 
Good sessional staff can't be that easy to come by. Most of us have post 
graduate degrees and the luxury of being able to choose our employment 
conditions. 
 Tue, 12/2/08 2:42 PM  
  17. Please see response to previous question.  Tue, 12/2/08 2:24 PM  
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APPENDIX C 
 
NTEU CHARTER OF CASUAL RIGHTS  
All casual academic staff shall be entitled to: 
1. Employment Contract 
At least 4 weeks notice of engagement for lecturing in a subject, and at least 2 weeks notice for 
other casual academic work. 
 
At least 4 weeks notice of cancellation of lecturing in a subject, and at least 2 weeks notice of 
cancellation of other casual academic work. 
 
A written employment contract available at the point of engagement, clearly specifying all duties 
and amount of time required for each duty, applicable rates of pay for each duty, lines of 
accountability, whether attendance is required at extra meetings, and professional development 
opportunities. 
 
2. Payment 
Payment for all time worked, including but not limited to teaching, on-line and face-to-face 
student consultation, marking, and attendance at induction sessions, lectures and academic work 
area meetings. 
Payment for time worked within 2 weeks of work being performed. 
Annual incremental progression to the next salary step upon completion of equivalent of 1 year‟s 
casual work.  
3. Facilities & Resources 
Designated workstation including networked computer, desk and phone. 
Access to the following on the same basis as permanent University staff, from 4 weeks prior to 
commencement of teaching through to the conclusion of the next teaching period following the 
teaching period for which the casual is employed: library cards, out-of-hours access, email 
accounts, network and intranet access, inclusion in the University‟s telephone book and web 
directory. 
4.  Career Path & Professional Development 
Comprehensive induction, including explanation of relevant university and work area policies, 
procedures and administrative functions. 
Eligibility to apply for internally advertised positions and professional development 
opportunities. 
Inclusion in academic work area meetings. 
No disadvantage in terms of accessing further casual academic work upon obtaining  
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i The term “sessional” is used in this report to refer to staff engaged on a short-term contractual 
basis to undertake academic work (usually across the period of one trimester). While the use of 
“sessional” is sometimes made in order to lend status to the work that “casual” seems not to 
offer, May, Gale and Campbell oppose the use of the term “sessional” for such employees given 
that most contracts for short-term academic employees enable employment to be terminated 
with only one hour‟s notice rendering it “casual” rather than “sessional” work. 
